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Teaching is among the most crucial professions in any society - not uncommonly described as a noble 
profession (Brouwer, 2022). While acknowledging the value and importance of teachers, we also 
know that teaching is a very complex and demanding profession (Grossman, Compton, et al., 2009; 
Lortie, 1975). Still, in teacher education, candidates often learn about teaching rather than how to 
teach (Grossman, Hammerness et al., 2009; Hammerness et al., 2020) and studies from across the 
world show that candidates do not consider themselves fully prepared to function as a teacher 
(Feiman-Nemser, 2001; Organization for Economic Co-operation and Development [OECD], 2019). 
Over two decades ago, Ball and Cohen (1999) claimed that teacher learning is often seen simply as a 
result of teaching experience, and opposing this view they proposed a paradigmatic shift in teacher 
education pedagogy to systematically ground teacher education and teacher candidate learning in 
the practice of teachers. The following decades, scholars and policymakers have increasingly argued 
for such emphasis, and as practice-based teacher education has gained ground in the field (Hauser & 
Kavanagh, 2019), a variety of approaches has been proposed.  

Approaches include increasing the amount of time candidates spend in schools, or what Ball and 
Cohen (1999, p. 14) refer to as «situations in school classrooms in real time». Still, research indicates 
that the quality of their practical training is not always of high quality, and the connections between 
their practical training and their coursework at campus are weak (Darling-Hammond et al., 2017; 
Goldhaber et al., 2017; OECD, 2005). However, scholars working within the field of practice-based 
teacher education have also take a broader approach to practice and have taken «strategic 
documentation of practice» (Ball and Cohen, 1999, p. 14) as a starting point for how to work 
practice-based with teacher candidates. This has resulted in approaches focusing on core practices of 
teaching (Grossman, Hammerness, et al., 2009; McDonald et al., 2013) or high leverage practices 
(Ball & Forzani, 2009) – and lead to pedagogies of teacher education including learning cycles 
(Lampert et al., 2013; McDonald et al., 2013), simulations (Cohen et al., 2020), rehearsals (Kazemi et 
al., 2016; Kelley-Petersen et al., 2018; Wæge & Fauskanger, 2020), and the use of video (Gaudin & 
Chaliès, 2015) and other artefacts of teaching, or approximations to practice (Grossman, Compton, et 
al., 2009). 
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In this symposium we adopt such a broad perspective to practice-based teacher education, as we 
investigate different ways that Nordic teacher educators have approximated practice in their 
programs. We share experiences from three Nordic countries, and the symposium is composed by 
four (attached) papers:  

Paper 1: Teacher candidates’ opportunity to study and enact teaching practices during coursework at 
campus  

Paper 2: Alternative ways to approach “practice” in teacher education 

Paper 3: Video as a pedagogy of teacher education: relationship between choice of video clips, 
support provided and teacher candidate reasoning  

Paper 4: First-year student teachers experiences, knowledge and values when noticing teaching 
praxis in a video-based learning to notice course  
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Individual papers:  

Paper 1:  

Your full name: Berglind Gísladóttir 

Affiliation: School of Education, University of Iceland, Iceland 

Current position: Associate professor 

Title of your paper: Teacher candidates’ opportunity to study and enact teaching practices during 
coursework at campus 

Internationally, research on teacher education reveals a divide between coursework and the reality 
of practice in schools, sometimes referred to as the “practice shock” (Caspersen & Raaen, 2014; 
Meijer et. al., 2011). This challenge is by no means new (Schuck et al., 2018), and research in the past 
decades indicate that a key feature in good teacher preparation is to provide candidates with the 
opportunities to learn and practice things that are grounded in the actual work of teaching 
(Grossman et al., 2009). 

In this paper we explore to what extent teacher candidates perceive they have opportunities to study 
and enact practice in their teacher education programs in Norway and in Iceland and whether these 
experiences differ between countries. Participants in the study were teacher candidates at the 
University of Iceland (N = 139) and at the University of Oslo (N = 112). Data was collected with a 
candidate survey designed to evaluate their perceptions of their opportunity to study and enact 
actual teaching practices, for example opportunities to examine actual teaching materials or watch 
or analyse videos of classroom teaching. This construct was assessed with 10 statements (α=.79), 
answered on a four-point ordinal scale (1 = “no opportunities” – 4 = “many opportunities).  

Preliminary findings indicate that candidates in both programs had some opportunities to practice 
teaching methods and examine samples of K-12 students work in their programs. The Icelandic 
teacher candidates reported greater opportunities to discuss their experience from student teaching 
and plan for teaching, but the Icelandic candidates reported fewer opportunities to see and work 
with real examples from lessons, like watch or analyse videos of classroom teaching. Such 
opportunities can make a difference in teacher preparation because it gives teacher candidates the 
opportunity to envision good teaching and to adopt such practices (Jenset et al., 2018). 
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Paper 2: 

Your full name: Marte Blikstad-Balas 

Affiliation: Department of teacher education and school research, University of Oslo 

Current position: Professor 

Title of your paper: Alternative ways to approach “practice” in teacher education 

The second paper examines the experiences of Norwegian teacher candidates participating 
in a week-long intensive course centered in a variety of artefacts of practice (Ball & Cohen, 
1999), aiming to develop not only their noticing skills (König et al., 2022; Santagata et al., 
2021; Weyers et al., 2023) and understanding of what counts as practice, but also their 
research literacy and understanding of systematic research processes (Cochran-Smith & 
Lytle, 2009). The “analytical practice” course is a campus-based form of practice where all 
teaching activities are grounded in an empirical authentic classroom case selected for this 
purpose, where one class is followed over four consecutive lessons. The case includes videos 
of the lessons, interviews with the teacher and some students, documents from the lessons 
and a survey with students in the class. During the weeklong practice period, the teacher 
candidates engage with all the different data sets and a range of different analytical tasks.  

In this paper, we investigate the degree to which “analytical practice” has contributed to 
teacher candidates’ professional understanding – both of teaching and of educational 
research that can inform teacher practices. We draw on survey data (n=37) and focus group 
interviews (n=4) with teacher candidates who have taken part in the alternative practice 
form.   

Findings show that the teacher candidates are positive towards alternative practice forms 
like “analytical practice”, and they express that this form of practice is a progression from 
earlier practicum periods. They also find it highly relevant for their own master thesis.  In the 
discussion we address how teacher candidates can be challenged on the issue of relevance – 
and on why research methods and analytical approaches are not something that only 
concern researchers and master students, but all professional teachers who actively engage 
in research throughout their careers. 
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Paper 3:  

Your full name: Inga Staal Jenset 

Affiliation: Department of teacher education and school research, University of Oslo 

Current position: Associate Professor 

Title of your paper: Video as a pedagogy of teacher education: relationship between choice of 
video clips, support provided and teacher candidate reasoning 

Abstract  

The use of video as an instructional tool might contribute to teacher candidates’ (TC) learning 
(Gaudin & Chaliès, 2015). Still, successful use of video demands a conscious pedagogy of teacher 
education (Santagata et al., 2021). The third paper focuses on one teacher educator’s pedagogy for 
using video across two years of instruction and examines the research questions: What relationship is 
there between the quality of the support provided and the quality of TCs’ talk around videos of 
teaching? And how does this evolve over time? 

The course was in Norwegian language arts, focused on practices for instructional scaffolding (cf. the 
PLATO observation protocol, Grossman, 2015), and used video to represent and decompose those 
practices. Based on research in the field, we developed three analytical frameworks to analyze the 
quality of: (i) the videos, according to how well they represented the practice in focus (Sherin et al., 
2009); (ii) the support provided (i.e., the observation task and supporting materials); and (iii)  TCs’ 
reasoning, combining research on qualitative aspects of reasoning  (König et al., 2022; Santagata et 
al., 2021; van Es, 2011; Weyers et al., 2023), on generative talk (Horn & Kane, 2019; Horn & Little, 
2010; Little & Horn, 2007), and on practices for instructional scaffolding (Grossman, 2015).  

The study follows two cohort across the years 2019 and 2020, and one teacher educator and 60 TCs 
participated. The paper reports on 10 lessons (n=900 minutes), five each year. All data are 
transcribed, analysed using the software NVivo12.  

Initial findings indicate that there is indeed some association between the quality of videoclips, the 
quality off the support provided and the quality of candidates’ talk – and that the quality increases 
over time. There are, however, some variation and a few interesting events of exceptions to this 
overall pattern.  
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Paper 4: 

Your full name: Hanne Fie Rasmussen 

Affiliation: UCL University College, Denmark 

Current position 

Title of your paper: First-year teacher candidates’ experiences, knowledge and values when 
noticing teaching praxis in a video-based learning to notice course 

 

Research on teacher education acknowledges that first-year teacher candidates’ prior educational 
experiences form their conceptions of teaching and learning and that they consecutively develop 
their attitudes and values (Amundsen et al, 2021). The use of classroom videos has shown a range of 
advantages for candidates’ (Blomberg et al. 2014) and noticing is emphasized as a crucial part of 
teachers’ classroom practice (Dindyal 2021). UCL University College has launched a research and 
development project on the use of classroom videos and the Learning to notice framework (van Es & 
Sherin 2002).  

Our study explores what first-year teacher candidates identify as important and how they describe 
and reason on classroom events by pursuing this research question: Which quality criteria can be 
identified in first-year teacher candidates’ descriptions of classroom events, and what signifies the 
practical theories they draw on when reasoning? With practical theory (Lauvås & Handal, 2015) we 
distinguish between experience, knowledge and values as significant factors when reasoning in group 
dialogues. The four elements in PLATO (Grossman et al. 2015) are used to designate quality criteria.  

The empirical data consists of: Individual descriptions (n=69), group descriptions (n=19), group 
dialogues (n=19) and interviews (n=13). Initially the descriptions are analyzed by focusing on quality 
criteria then group dialogues are analyzed for reasoning by distinguishing between experience, 
knowledge and values, i.e., practical theories.  

The study concludes that candidates primarily focus on classroom environment and instructional 
scaffolding while disciplinary demand and content is indistinct. When it comes to their reasoning, 
they tend to relate to their experiences and values prior to knowledge. This contributes to existing 
understandings on the importance of teacher candidates' practical theories as a point of departure 
for teacher education. 
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